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BASIC BILINGUAL PROGRAM
ITALIAN AND SPANISH

1k GROVER CLEVELAN6 HIGH SCHOOL

LocatiOn: 21-27 Himrod Street, Ridgewood, New York

Year of Operation: 1980-191310econd of three years of funding

Target Languages: Italian and Spanish

Number of Participants: 125 Students

Principal: Myron L. Liebrader

Program Director: Aldo Guarnieri

Program Coordinator:' Giovanna Saraceni

7

I. DEMOGRAPHIC CONTEXT

Grover'Cleveland Hjgh School is 19cated in the Ridgewood sec-

tion of Queens which runs contiguous to the northernmost bdundaries of

Brooklyn.' The neighborhood is predominantly working class residential'

with well kept two- and three-family hOmes. The vicinity around the

school is tree-lined and contrasts sharply with the highly industrial

area along Metropolitan Avenue which,is just a few blocks away. The

e.

housing around this industrialized area is run-down, especially as'one

ravels on Metropolitan Avenue toward the nearby Williamsburg section

Brooklyn. The neighborhood of the school is als o dotted with small

businesses that serve the local shoppirig needs. The Shaeffer 'Brewery,

a furniture warehouse, and Dairy Mill are also located nearby.

The school building is a relatively well-kept older structure

surrounded by grass, shrubs, and trees, giving it 'a suburban-like qual-

.
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ity. There is evidence of some graffiti but.not in epidemic propor-

tions. The school is well endowed with fine athletic facilities .

including a swimming pool, gyms, tennis courts, and a variety of other

facilities (shops, art rooms, etc.) in keeping with a large city com-

prehensive high school. Attractive Oak woodwork is found throughout

the school' especially in the principal's and department heads' offices.

All in all the general appearance of the school is pleasing, al)hough

some teachers complain about the lack of day to day custodial upkeep,

eig. blackboards not cleaned regularly.

The bilingual program enjoys an office equal in size andat-

tractiveness to the foreign language department. The offices, however,

are located in different wings of the building. The bilingual office

also serves as a resource center for the program as well as a place to

which the students in the program can go for extra help or to meet with

their,classroom teachers. An abundance of material seems to be avail-,

able to the program from its own resources as well as from the foreign

langdage de4artment resources. The community.alsb offers some resources

through local public libraries, the Farrini League (a social welfare

agency), and after-school E.S.L. and Italian classes at local senior

citizen institutions.

.-, Grover Cleveland High School is the only secondary school in

Queens serving limited English proficient Italian - speaking students.

District 32 has one of the highest concentrations of Italian-speaking

people in the borough and is also located near Wllliamsburgh, which

has a.very high density of Hispanic non-English residents. Dekalb

Avenue serves as a port,of entry for many of the two thousand new

-2.'
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Italian immigrants arriving each year to New York City.' Most of the

Italian .immigrahts are from,i'he island of' Sicily. The Sicilian dialect

is readily heard in the many Italian specialty stores in the vicinity.'

The Hispanic population comes from low income area of Queens

and Brooklyn. Approximately 20 percent of this group come om Eduador,

45 percent from Puerto Rico, 20 percent from the Dominican ReSublic,

and the remaining 15 percent from Spain.3nd other Latin AmeriCan coun-

tries. The Italian and Hispanic population make up aboutS45 percent

of the total school enrollment.

For other ethnic groups represented in'the school population

see Table 1.
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Table 1. Home languages of $tudehts in the school is a whole.

NUMBER OF
LANGUAGE STUDENTS TOTAL

Italian 800

Spanish 473

4Chinese t

Greek 5

Haitian 4

Korean 6

Vietnamese 1

Polish 20

%

Hungarian 1

Serbo-Croatian , 2

German 512

Other 1420-

Total 3248

PERCENT . PERCEVT
LEP

25% ' 05%
. ,

15% 21%

lesi than 1% 100%

less than 1% .* 25%

less than 1% 100%

t
less than 1% 100%

less..than 1% 100%,

4
less than 1% 100%

less than 1% .100%

less than 1% 100%

16% 0%

44% 0%

,100%

Although District 32 is only ten minutes from midtown Manhat-

tan, it is relatively isolated from the centek of the city because of

poor subway connections. The nearest subw.ay station is a twenty-minute

walk from the school. According to one teacher, "many of these 7tu-

dentskhave never been to MaAhattan in their lives." Surface transpor-

tation, on the other hand, is quite good. making the school very acces-

sible to surrounding neighborhoods. The population is relatively

stable except for about 10 - 15 percent of the Hispanic population

-4- 1:



living with grandparents, aunts and uncles, or married brothers and

sisters on a temporary basis. These students are usually from broken

homes and move from one member of the extended family to another,

many times returning to their countries of origin during the actual

school year.

For the most part the parents of the limited English proficient

children are skilled, semi-skilled, and unskilled blue collar *workers.

In the majority of the households both parents work leaving these young- 4

sters on their own. Many of them have jobs after school or have to tend

to younger siblings. Often the LEP students accompany parents and rela-

tives to social agencies and act as interpreters during school time. Be-
.

cause of the low educational level of many Italian parents and the low re-

gard for education, many children are encouraged not to continue their

schooling in order to enter the work force. Because of the above-mentioned

problem,,,,Ihe dropout rate and attendance rate are high in comparison

to the rest of the-city.

In sum, the mobility of some of the.Hispanic group and low regard

for education among some of the Italian group present the most serious

obstacles to school achievement.

-5-



II. STUDENT CHARACTERISTICS

One hundred percent of the Italianstudents and seventy percent

of the Hispanic students llive in the attendance arei'of the schbo3.-
I

Many of-the Hispanic students who come from outside the attendance.area

come'from Brooklyn dr other parts of Queens._ They ctobse to leave thetp

neighborhood schools because they feel that GrOver Cleveland has a repu-

tation for being a "good and stable school." Also'many seek a more

integrated 'and racially balanced setting. =Often their loll-schools 'are
.. .

. .

highly racially isolated.

Program students come with a wide ran* of educational experiences

from-almost.no educatjfon to highly academic secondary, schools in their-'7'

countries of origin Ninety percent of the Italian group and seventy

percent of the Hispanic group are literate in their native language.

Likewise their range of proficiency in English also varies from no

English at all to some students who are totally mainstreamed and taking

.

only native language Classes.

6A.

It has been noted by soak of the staff that the more literate the

student is in his native language the more proficient he/she becomes in

EnglfSh. The program reflects these, ranges by'providing remediation

aladvanced placement.

Program students have little opportunity-to use English outside of

the school selring-as with theirfriends and relatives their native lan-

guages are used exclusively. In school, both the Italian and Hispanic'

0

groups communicate with each otherNoin English and also use Englishin main-

stream classes including music, art, gym, and occasionally, some typing

16.1.

/
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and math. Table 2 presents the countries of origin and language, groups of

all the students in the program.

Table 2. Number of program students by language.and country of birth.

LANGUAGE' COUNTRY OF BIRTH NUMBER PERCENT

Spanish ,105 82%
'Puerto Rico 50

Ecuador 24

Dominican Republic 11

Colombia 4

Mexico 4

El Salvador 2

Hondouras 2

Urugay 2

Chile 1

Cuba 1

Guatemala rl

Panama 1

Peru 1

Spain 1

Italian Italy 23 18%

TOTAL! 128 100%

82 percent

i 18 percent of the program students are from Italy.

of the program students are from Spanish-speaking countries.

The highest percentage of program students (39 percent) are from
Puerto Rico.

Because there may be selective personal andeenvironmental pressures

on students in urban communities, the composition of the student body may

vary from school to school and grade to grade within a school. Table 3

presents the distribution of bilingual program students by grade and sex.

-7- 1 ;
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Table73. Number ind'percentages of students by sex and grade. -

GRADTP- MALE
N

PERCENT

OF

GRADE

.

FEMALE
N

PERCENT

OF

GRADE
TOTAL PERCENT

N .' OF ALL STUDENTS

9 '12 48% 13
.

52% 25 19%
u *

-40' 22 43% . 29 57% 51 40%

11 17 46% 20 54% 37 29%

12 , 7 47% , 8 53% ' 1

.

,

TOTAL 58 45% 70' 55% 128 100%

I

In all grades, the percentages of female students are higher than 'the per-
centages of male-students.

The percentage of program students is highest in the tenth grade and lowest ,

in the twelfth grade.

Because many of the Grover Cleveland bilingual students are immigrants,

their educational1 histories may vary considerably, as the discussion of student

characteristics has indicated. Many have suffered interrupted schooling, or,

because of a lick of educational-opportunities in their countries of (*gin,

have received fever years of education than their grade level would indicate.

Bilingual program students are reported by age and grade in Table 4.
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Table 4. Number of students by age and.grade.*

I.

AGE GRADEIO GRADE 1 0
,

GRAD' 11 GRADE'12 TOTAL _, ;

rwr W mfrrAg5 ,'-'' \

16 f04,,,, ?, . .,,,,,,, , *
22

17 10 20
',;ff AiiiO4 44 .

18 1 16 13 :-.4),a
:

,7:.,,.g.A

.:, 35

. 19 1 6 7

dor

14

.:'

20 ,

4
1 1, 02

.

21 .

.

.

1

-

1 2.

.

TOTAL 24 51 37 15, 127.

Percent
Overage
For Their 75% 73%

Grade
57%

*.

60% 67%

* Shaded boxes indicate the expected age range for each grade.

67 percent of the program students are overage for their grade.

The percentages of overage students are higher in the ninth and
tenth grades than in the upper grade levels.

.

As Table 4 indicates, the fact that so many students are overage may

have implications for interpreting student outcomes and setting standards

for expected rates df growth. These are students,who have missed a year

or_more of school, whose grade placement may reflect their age more than

their pricir educational preparation.: As a result they may have a lack of

cognitive development in their native language which must be addressed, 's

it has-implications for their ability to acquire oral and literacy skills

n. English.

-9-
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III. PROGRAM DESCRIPTION

PROGRAM PHILOSOPHY

110

I

The,Coordinaor is very definite in stating the'program s philos-
,

ophy.of bilingual education, which is "to help the students as much as

postible while learning English. We try to mainstream students as soon

1
as possible while proViding supportive services and a tutorial program

Oriented toward a college education," The school administration sup-

ports this philosophy and feelsthat a student should not under normal

circumstances be in the program for more than two years.

College orientation meetings are encouraged by the principal and

have taken place during the past school years.

The prograM has not been changed or altered since its initiation.

It has, however, become more organized and settled in !ts second year

of funding.

PERSONNEL AND ADMINISTRATION

Title VII Personnel

Title VII funds financed three resource teachers, ong family as-

sistant, and one paraprofessional. One of the source teachers is tri-

lingual but works predominantly with the Spanish math teacher; one is bi-

lingual Spanish/English and assists in the Spanish nativel-a-aqUage classes;

and the third is bilingual Italian/English, and works in the Italian -Oclal

studies classes.

The project coordinatoris in charge of the bilingual prograth oper-

ations. She is supervised by the project director who is also the chair-

-10- 1
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person of the Foreign Language Department. Chart 1 indicates how the bi-

program at Grover Cle4eland is administered.

Chart 1. Administration.

Grover Cleveland High School

Principal

Myron L. tiebrader

Foreign Language Department
Aldo Guarnieri

Bilingual'Program

Aldo Guarnieri - Project DirectOr

Giovanna Saraceni - Project Coordinator

Non-Title VII Personnel

The bilingual program is also served by one Title I.paraprofessional,

and two Title I E.S.L. teachers. In addition, tax levy funds supply: one

guidance counselor, four Spanish language teachers, and two Italian lan-

guage teacherI for the native language classes.

GOALS AND OBJECTIVES

The Graver Cleveland bilingual program philosophy is to provide bi-

lingual instructional 'and supportive, services to participating students

with the atm of fadilitating their integration into the mainstream of

the school and society at the earliest possible date.

The program has set the goal of facilitating, ticipants' full

transition into the regular school within two years ofjoining the bilingual

program. This policy is flexible, however, depending on the individual stu-

.

p
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dent's mastery of English and content-area subjects.

With ad view towards achieving total integration of part cipating

students, while strengthening their knowledge of and pride in/their ail-

./1

.

tural heritage, the program established the following objectf/ves:

* to improve English language achievement skills`
/

,

* to improve English reading skills

* to improve math achievement,skills

* to improve subject-area achievement skills

* to improve ntive language arts skills

to improve ethnic culture understanding

* to improve attitudes towards schodil

STUDENT PLACEMENT AND PROGRAMMING

St dent placement in the program is determined by the following

criteria;

1. a score at or below the twenty-first percentile on the
Language Assessment Battery;

1

2. recommendation by counselors at Grover Cleveland or at feeder
schools;

3. results of CREST exam;

4. passport, interview, foreign records, native language, and
math proficiency testing;

5. any special ability, such as in math, art, or music is taken
into account when placing students in the various programs
offered'in the bilingual and mainstream classes.

-12-



After careful evaluation of the.student assessment information,

programs are developed for the students in conjunction with guidance

counselors. Students' progriuns vary according to individual needs.

For, the most part, students in the program must' take the social studies

sequence. Courses are also offered in bilingual math as well as native

language studies with advanced placement in Spanish for the more academi-

cally inclined.

TRANSITION

Before a student is placed in a content-area-class, (.such' as social

studies, science, or mathematics) which is taught completely in Enjlish,

careful analysis is made of the student's degree of proficiency. Main-

streaming occurs only when program staff is certain that the student is

confident that academic success can be achieved in an ,EngliSh2oriented

cldss.

The student is mainstreamed gradually. First the student is placed

in major subject-area classes in which instruction is conducted in both

the native language and English with most texts and materials in En-

glish. The policy of the program is to increase English as the year

progresses. The general rule is to get students using English as soon

as possible without sacrificing content area and self esteem..
e--

inAmerican historyJAmerican studies it was observed that in the

Spanish bilingual classes about 65. percent of the instruction was con-

ducted in English by the instructor while the students tended to re-

spond approximately 65 percent of the time in Spanish. The board notes

and lecture were mostly in English and a grdat deal of 'code-switching



was prevalent: When addressing each other students used Spanish 90

percent of tht time.

In the Italian bilingual American history/American studies class

it was observed that 50 percent of the instruction was conductedin

English by the instructor, while students tended to respond roughly

70 percent of the time in English. When addressing each other, students

used Italian about 60 percent of the time.

In discussing students' programs with the coordinator it was found

that 20 - 25 percent of the students are taking two or more content-area

'courses 'in English. Ten percent have completed their English as a second

language coqrses, but continue to receive content -area instruction in their

native lariguage, while 15 students have been totallyimainstreamed but con-

tinue to receive support from the bilingual program.

The bilingual students' main concern about being mainstreamed is

the fear of failure. AdjustMl* usually comes fairly soon, especially

with the encouragement and support of the bilingual staff. The program

staff tries to interview mainstreamed students a couple of times, a year

and have them participate in the program's extracurricular activities.

.Parents are very eager to see their children in mainstream clpses

and sometimes push for it too soon. Frequently, many parents do not

understand to concept of the program. They are asked to visit the

school more-often and attend parent meetings to remedy this situation.

Transition to English is the main qbjective'of the bilingual prograM.

The concept is strongly supported by parents, students, staff, and admin-

istration.' Students who do fleet the exit 'criteria but still manifest



/
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difficulties in English receive remediation in their mainstream classes

through tax-levy and Title I P.S.E.N. funds along with support and en-

couragement from the bilingual` staff.
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IV. INSTRUCTIONAL PROGRAM

The bilingual program includes grade levels 9 to 12, which are

taught
".a.

in ungraded groups emph4izing individual instruction. The groups

-are formed in accordance with the students' level of mastery of English

and their proficiency in the core courses covered by the program.

Since many students received their primary and some secondary edu-

cation in Italian- and Spanish-speaking countries, emphais is placed in

the content-area courses on modifying and adapting previously learned

material in order to make it correspond to the curriculum taught in 4

American schools.

Classes taught in Italian and Spanish gradually introduce English

vocabulary and summaries of the main content discussed.' As students master

the appropriate terminology and concepts, they are encouraged to use the

English language.

All classes are taught five periods per week,'a period lasting

4r forty minutes.

ENGLISH AS A SECOND LANGUAGE PROGRAM
0

All students participating in the bilingua} program receive in-

struction in English as a second language (E.S.L.), which is scaled

according to' proficiency in preparation for transition into the reg-

ular English classes. Table 5 gives a breakdown of these E.S.L.

co urses.
t.
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Table 5. Instruction in English as a second language.

COURSE NUMBER AVERAGE CURRICULUM
TITLE OF CLASS OR
AND LEVEL CLASSES REGISTER DESCRIPTION MATERIAL IN USE

E.S.L. 1 3 21 'Reading, LADO 1 + Reading texts
Writing I

E.S.L. 2 2

E.S.L. 3 1

E.S.L. 4 2,

Writing Clinic 1

18 " Level II LADO 2 +

27 " Level III LADO 3 +

16 " Advanced LADO 4 + 11

21 " + Compositions Guided Writing &
Free Writing

11

11

INSTRUCTION IN NATIVE LANGUAGE SKILLS

Each of the classes listed in Table 6, below, is taught exclusively

in the native language. One teacher is in charge of each class. 4



Table 6. Instruction in native language arts.

COURSE TITLE NUMBER OF AVERAGE.
AND LEVEL CLASSES CLASS REG. DESCRIPTION

Spanish 8N

ft

1

Spanish 12 N 2

Advanced

Placement

Advanced
Placement

Italian 8/10

Italian 8/10 1

t,

Italian, 12N 1\

20 Short stories
& Introduction
to Literatur*

34 Short stories,
plays, grammar

19 Language arts

(--...._,

15 Literature-\
Survey

Short sfOri es ,
poems, etc.

22 Short stories,
poems, dia-
logues

CURRICULUM OR
MATERIAL IN USE

Cuentos Hisrnoameri-
canos La Dama del Alba

Cuentos Puertorriquenos
La Barca Sin Pescador
etc.

College placement
curricul urn

Del Solar Hispanico,
Neruda, Borges, Unamuno,
Gal do , etc.

Temas, Perspectives,
etc.

,.....i.

La ragazza di Bube,
Racconti del 900

26 Plays, novels, Fontamara, Il Disertor
short stories Il secreto di Luca etc.

I

BILINGUAL INSTRUCTION IN CONTENT AREAS

Each of the bilingual classes taught in the content areas meet for

five periods weekly. The curriculum used is that developed by the New
...10,

York City Board of Education, supplemdnted with extensive materials

developed by the Grover Cleveland bilingual staff. Students receive regular

school credit for all of the bilingual courses. One teacher is in charge of

each class with the exception of the algebra and social studies classes, in



which the teachers were,assisted by a paraprofessionai. All of these content-

area classes have one class section except for Spanish bilingual economics

and Spanish bilingual ecology which'have two sections each. All of the

materials used,cdrrespond to the mainstream curriculum. See Table 7 for a

breakdo4n of content-area courses.

O

Table 7.

r-,

Bilingual instruction in content areas.

COURSE TITLE
AVERAGE
REGISTER

LANGUAGES OF
INSTRUCTION

PERCENT
ENGLISH

PERCENT OF
MATERIALS IN
NATIVE LANGUAGE

Italian ,

12 Ital./Eng. I 40% 0%American'History
Algebra 2 12 Ital./Eng. 50% 0%
Bilingual Math 12, Ital./Eng. 50% 0%

Spanish

9th year Social, Studies 15 SO./Eng. 60% 80%
Economics 22 Sp./Eng. 60% 100%
American History 2 14 Sp./Eng. 70% 100%
Bilingual Math 23 Sp./Eng. 20% 0%
Algebra 1 19 Sp./Eng. 55% 0%
Algebra 2 15 Sp./Eng. - 50% 0%
Algebra 4 15 Sp./Eng. 80% 0%
Ecology 28 Sp./Eng. 60% 0%

General ,

21 Engl is( '100%
,

. 0%Social Studies 2 - F/S*
Silence 2 - F/S** 17 English 100% 0%

* Non-program E.S.L. students
** Mixed Italian/Spanish-speaking students

VINSTREAM CLASSES

All program students are enrolled in mainstream classes in art, music,

and physical education. 'Criteria for entry into major subject mainstream

-19-



classes are based upon teacher referral, pupil requests, and test scores.

Transition into mainstream is gradual: as proficiency in English 'develops,

mainstream classes are added. All mainstream bilingual students are pro-

vided with counseling and follow-up services by the bilingual program and

remain in someway connected to the program during their stay at Grover

Cleveland High School. Program students serve as valuable resources in

the foreign language adV-anced placement courses. Latin American studies

will soon become part of the Board of Education social studies require-
.

ments.

3

IJ



Table 8. Mainstream classes %n which-program students are enrolled.

NUMBER OF CRITERIA fOR
COMPONENT/SUBJECT STUDENTS SELECTION

sk

Art* 38 Choice

Music* 45 ii

Health Education 138 s,

Chemistry 5 Test PlaceMent

12th Year Math 2
..

A
American History 3 Req. Mainstream

Ecology-English 13 Choice

Typing 4
..

Phyics 4 Test Placement

Adv. Placement
Spanish Language '10

Adv. Placement
Sp. pterature. 15

Spanish 8/10 -5 Choice

Italian a/10 3

Geometry 5 Test Placement

*Each student must take one term of art and one of music.
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CURRICULUM DEVELOPMENT

V. NON-INSTRUCTIONAL COMPONENT

Vuring the academic year 1980,81, under Title VII funding; the Grover

Cleveland bilingual staff Oeveloped curriculum materials in Italian and

Spanish as well as unit and lesson plans fbr all of the bilingual courses.

Table 9. 'Curriculum materials developed 1980-81.

CONTENT AREA CURRICULUM /MATERIALS IN CLASSROOM USE?

Math Algebra 3 - Spanish No

Algebra 4 - Spanish Yes

Algebra 2 - Italian Yes

Social Studies American history- Spanish Yes

American history - 'Italian Yes

Economics - Italian 7o% No

In addition to materials developed with Title VII fundsthe brogram

uses Title I -'P.S.E.N. funds for math materials and games. Two"copies of

all materials, curriculum, and textbooks are kept for use by teachers and-
,

students in the resource center. 111The- center also.hduses'excellent refer-
,

ence materials such as dictionaries, slides, filmstrips, and kits.

RESOURCES

The Grover Cleveland library has a substantial collection of books ib

Spanish and Italian which include 'novels, textbooks, and periodicals. A

fdreign language corner has bion developed along with a special refere ce
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settion for SpanishIanguage materials. The bilingual and foreign language

111 offices also serve as resource rooms with a wide range of commercially and

teacher -made materials.

SUPPORTIVE SERVICES'

-Providing supportive services continues to be-a very important -aspect of

the bilingual program. Individual attention is essential in easing the transi-

tion intoan all-English-speaking environment.

Supportive services are provided to students and their families

both in school and out by a tax-levy trilingual guidance counselor: a Title

VII family assistant, and a Title I -P.S.E.N. paraprofessional.

Tutoring is given to students in need of extra help two times a week

by two paraprofesSionals and two tax-levy teachers. Referrals for tutoring

are made on the baSis of oral interviews, test scores, or teacher recommen-

dations.

The trilingual guidance counselor does all the programming and

counseling and acts as a liaison between program students and the monolingual

staff. She sees each student in the program at least two times a year. The

family assistant makes home visits upon request from the family or when

particular problems arise. This past year, only three home visits were made.

However, many families come to school to seek her assistance with translations

of documents, legal matters, insurance applications, etc. The family assis=

tant, in conjunction with the paraprofessional, also tutors students with

individual school *irk. Home contact is also maintained by telephone with

-students' homes om the average of. -two to five phone calls a week, especially

for reasons of absence or school problems.

-23-
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Career Counseling

This year the program h put a gredt deal ofl,effort in pro ig
/ \

career and vocational counseli g to the bilingual students:

The trilingual counselor and the college advisor invited a speaker

from Queensborough Community College for a career orientation conference at

Grover Cleveland High School. Program students have also attended bilingual .

career. conferences at Queensborough Community College and Columbia University.

The coordinatoF and program staff also spend many hours counseling the stu-

dents throughout the year.

STAFF DEVELOPMENT

Al) of the bilingual staff meQbers participate in 'staff training

activities which include: workshops; meetings; conferences:

Workshops and Meetings-
40

Monthly meetings are held by the program director with the *goal of

improving the skills of the entire staff in dealing with the many needs and

problems of the program students. Some of the topics covered.are:

1. mainstreaming;

2. placement;

3. student progress;

4. providing.tutorial help;

-5. home problems.

Weekly consliltatiOn sessions are also held in Order to discuss stu-

dents' problems with school, attendance, home, etc. ,In addition, the coordi-

nator and director attend workshops on proposal writing, one for state ggents

and'the other for Title VII.

, . -24-
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Conferences

The coordinator and various members of the bilingbal staff attended

the fallowing conferences during the 1980-81 school year:

1. State Education Conference;

2. City -wide Conference for Hispanic and
Italian parents;

3. Evaluation Design Conference given by the
Board of Education;

4. Bilingual Career Orientation ConferenOe
sponsored,by Queensborough Community College;

5: Columbia University Career Conference sponsored
by the Bilingual Education Service Center (B.E.S.C.).

University Courses

All of the bilingual teaching staff hold advanced degrees and have

extensive professional ,preparation at the university level. No additional

university courses were taken by them during the 1980-81 academic year2"( One

paraprofessional staff member, on the other.hand,is enrolled in university
0

courses and is working to obtain her teaching license. She has taken 27

credits in the 1980-81 school year.

The program is experiencing difficulty in finding proficient bilingual

licensed science teachers. In orderto remedy this situation for the time

being, licensed foreign language teachers are being trained by the chairman

of the science department.

PARENT PARTICIPATION

The Parent /Student /Community Advisory Committee meets monthly at

alr
noon in the library and is made up of the coordinator (1), teachers (4),

the family assistant (1), students .(10), and parents (10). Its

4
, -25-
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function is to keep parents informed of program development, and to gather

inp4t for the program formation as well as to encourage both parents and

students to consider furthering the students' education afttr graduation:

The school offers adult education to the parents of the bilingual

students. Some of the codrses which are offered are English as a second

language, sewing, swrinming, etc. Most of the parents do.not take advantage

of these services because they work during the day and do not have the time

and energy to devote to activities outside the home. In addition, most of

-the Hispanic parents live out of the district and would have to travel the

subway at night. In fact, parent participation on a regular basis seems

to be one of the major problems of the program.

The most successful ways of getting parents to participate in school

activities have been through the following:.

1. open school week;

2. international festival (1,000 parents attended, parents
made costumes and cooked typical-foods);

3. cake sale to help Italian earthquake victims;
a

4. Parent/Teacher Association functions.

When these parents are asked to participate personally through phone

calls before meetings and letters sent home, the response is rather good, but

a great deal of effort i necessary on the part of the program staff in order

to get regular parenta participation.



AFFECTIVE DOMAIN

Extracurricular Activities

Program students participated actively in the bilingual program and

school -wide extracurricular activities. The Italian Club, the Library Club,

the Language Fair, the Language Magazine, the soccer team, and weekend trips

seem to be the most popular.

In sports, the soccer team, which is made up of 95 percent bilingual

students, won the City Championship for 1980-81 academic year.

Student Performance

In an attempt to better understand the factors underlying the movement

of students through and out of the program, data were collected on the reasons

given for students leaving the program during the 1980-1981 school year and

are presented in Table 10.
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10. Number of students leaving the program. .,

_-

REASON FOR
LEAVING GRADE 9 GRADE 10 %RADE 11 GRADE 42 TOTAL

Graduated

Returned to
Native Country

Discharged (Job)

Discharged

(Reason Unknown)

Truant

Dropout

TOTAL

3

1

.

1

5

2

1

1

4

8

8

8
/

5

1

1

1

1

174

l

Source: Individual student data forms submitted by the program.

$ Approximately 13 percent of the /total program population left during/
1980-1981.

\...,...___

$ Approximately one-half of the students leaving the program were twelfth
graders who graduated (6 percent of the total program population).
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An examination of the post-high ool ptini- f the bilingual pro-'

gram students re)eals the following:

Table 11. Post-high'ichool plans of bilingual program students.

PLANS NUMBER PERCENT

College 63 50%

Vocational or
. Career Training

School 13 10%

Job *' 3 2%

Armed Forces 6 6%

keep a Household 13 10%

Undecided 16 13X

Unknown 12 9%

TOTAL 126 100%

The great minority of the bilingual program students (60 percent
plan to attend college (63 students) or to seek additional vocational
or'career training (13 students).

Another two percent desire full-time employment after graduation.

Program students have excelled academically. Of the eight bilingual

program students gradyating; 100 percent are going to college. Two are in

the top ten of,the graduating class. Ten percent of the bilingual students

are on the honor roll. Of the 58 students inducted into Aristd% the honor

society, ten were program,students. In January, 1981, 100 percent passed

the social studies citywide examination. Three Italian bilingual students
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participated in Italian culture week essay contests, and-they all won

first prize in their various categories. Also, special commendation

should be categOries. Also, spggial commendation should be made for-the

program's awardlwinning Foreign Language Magazine. Ln addition to school

extracurricular activities, the majority of program students hold jobs out-

side of school.

T4ble 1'2 below provides a view of program students compared with the

rest of the school population in the areas of attendance and dropout rates.

Table 12. Student performince comparison.

100

90
80
70
60

50
40
30

20
10

0

Bilingual Pro ram

',,Iirlmn4

ate o Attendance 'Drop-Outs

Source: program recoMs.

The attendance rate of program students is ten percent higher than
that of the student body as a whole.

The-tchool-wide drop-out rate is twice that of the bilingual program.
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-VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The following section presents the assessment instruments, procedures,

and the evaluation of student achievement ia. 1980-1981. Students were assessed

in English language development, growth in mastery of native language, mathe-

matics, social studies, science, and miscellaneous courses. The following are

the areas assessed and the instruments used:

English as a second language- -CREST
(Criterion Referenced English Syntax
Test; Levels II, III)

Reading in Spanish--Interamerican Series,
Prueba de Lectura (Total reading, forins BS
and AS, Levels 2, 3, 4; 5)

Mathematics performance-- Teacher -made tests

Science performanceTeacher-made tests

Native language arts performance-- Teacher-
made tests

Miscellaneous courses--Teacher-made tests

Attendance--School and program records

A The following analyses do not represent estimates of how students would

have performed in the absence of tfte bilingual program because of the unavail-
;0

ability of appropriate compariSOW'groups. Further, no comparison with other

groups on the CREST and Prueba de Lectura were possible because of the inappli-

cabifity of test norms to this sample of students.

-31-
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Achievement In English As A Second Language

The Criterion Referenced English Syntax Test (CREST) was used to mea-

sure growth in English proficiency. The instrument tests mastery of specific

syntactic skills at three levels. Levels I and II contain 25 objectives each,

such as knowledge of present-tense forms of the verb "to be" (Level'I), or

possessive adjectives and pronouns (Level II). Material at the advanced Level

III is organized into 15 objectives, such as reflexive pronouns. At each level,

students are asked to complete four items per objective: The items are multiple

choice with four possible answers. Mastery of a skill objective is defided as

a student's ability to answer three out of four items correctly.

Since CREST test Levels I and II have a maximum score of 25 while Level

III has a maximum score _Dt7 15, the gains across levels are not directly compar-

able. In addition, students generally pre-test higher in the higher levels.

Therefore, room for gain has been measured by subtracting the pre-test score
,

from the maximum score attainable. The actual gain of students has been divided

by room for gain to get the petcent possible gain attained. 1

d
Breakdowns are reported by grade and level for students who were pre-

and post-tested with the- same level test. This report provides information on

the average number of objectives mastered, and the average number of objectives

mastered per month of treatment in fall, and spring,semesters, by Spaffith- and

Itilian-speaking students.

Achievement In Spanish Language Reading

Correlated t-tests on the pre- and post-standardized tests in Spanish

'reading achievement were done to dete ine whether or not the difference be-

tween pre-test and post-test mean score was significant, i.e. larger than woulti

be expedtid by chance variation. Edilcatfonal significance was determined for
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each grade level by calculating an "effect size" d on observed summary
1

statistics using the procedure recommended by Cohen. Effect size is an estimate

of the differgnce between the pre-test and post-test means freed of the in-

fluence of sample size an xpressed in standard deviation units. Substantial

" differences that exist may fail to reach statistical significance if the number

11 ,of observations is small. .Similarly, statistically significant differences are

often not educationally meaningful. Thus, effect size permits a more meaningful

appraisal of project outcomes. As a rule of thumb, the follOwifileffect size

indices are recommended by Cohen as guides to interpreting educational signifi-

cance (ES):

a difference of 1/5 = .20 = small ES

a difference of 1/2 = .50 = medium ES

a difference of 4/5 = .80 = large ES

Teacher-Made Tests

The number of students enrolled, and the number and percent passing

examinations in mathematics, science, social studies, native language arts,

and miscellaneous courses are reported for each language group by subject,

grade, apd semester in the appropriate tables'. In courses other than native

language arts, data on students taking mainstream courses while receiving

tutoring through the program and data on students receiving content instruc-

do their native language were combined.

1

Jilt Cohen. Statistical Power Analysis for the Behavioral
Sciences (Revised Edition): New York; Academic Press, 1977, Chapter Z.
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Table
.

. .

13. Results of the Criterion Referenced English Syntax Test
'.(CRtST): number of objectives mastered and objectives

mastered per month. ,
.i5 .

fall)

, - .

. .

(Spanish-speaking students,
,

GRADE

''

#1OF

STUDENTS
AVERAGE NUMBER OF

OBJECIiiiiii MASTERED

MI. POST
. ,

.*

.

OBJECTIVES
MASTERED *

AVERAGE
MONTHS OF
TREATMENT

OBJECTIVES,
MASTERED
PER MONTH

'.9

.

10

11

12

8

23

1.6

6

.

10.2 *2-

10.6 14.7

10.5 13.7

10.7 13.7

3.0

'4.1

3.2

3.0

2.7

-.
2.7

2.9,

2.8

= 1.11

- 1.52

1.10 *,

1.07

,

TOTALS 53

.

10.5 14.1 3.6

(/
2.8 1.29

Post-test minus pre-test.

. Spanish students in grades 9 thrOugh 12 mastered 3.6 objectives during
the fall instructional months.

,
.

. Mastery rates .at each grade were canparable,and,ranged from 1.07 ob-

jectives per month by twelfth-grade students to 1.52 per month by
tenth-4iade students.

1 40-
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Table 14: Performance of students tested on the Criterion Referenced English Syntax Test (CREST):

average number of objectives mastered by grade and tbst level.

(Spanish - speaking stulents, fall)

LEVEL I LEVEL II. LEVEL III

AVERAGE,NUMBER Of t AVERAGE NUMBER OF AVERAGE NUMBER Of

OBJECTIVES MASTERED ( OBJECTIVES MASTERED OBJECTIVES MASTERED

GRADE N PRE POST GAIN* N PRE POST GAIN* N PRE POST GAIN*

9, 3 13.7 }6"3
2.6 4 8.2 11.7 3.5 1 8.0 10.0 2.0

o ,

10 12 13.0 17.2 4.2 7 8.4 13.3 4.9 4 7.0 10.0 3.0

'11 2 18.5 21.0 2.5 , 3 8.7 16.3 1.6 11 9.5 11.7 2.2

12 ' 3 13.3 18.7 5.4 3 , 8.0 8.7 0.7

, tOTALS 11; 13.8 17.5 3.7 11 9.3 14.4 5.1 19 8.1 10.8 : 2.1
. 1

NOTE: numbeitof objectives for each level: Levq1 10(25f, Level- II (25), Level (15).

* Post-test minus pre-test.
4

Proportionate gains were equivalent acrdss the three levels of the test.

Level 1 students' gain of 3.1 objectives was a mastery of 33 percent of the 11,2 objectives

(25 - )3,8) which were not passed- on the fall pre-test.

t,
Level II students' gain of 5.1 objectives was a mastery of 32 percent of the 15.7 objectives

(25 - 9.3) not passed on the pre-test.

Level III students' gain of 2.1 objectives was a mastery of 33'percent of the 6.3 objectives

(15 - 8.1) not passed on the pre-test.

Students' post-test scores indicated that the level of mastery pies similar among those tested

with Levels I and III but lower among those tested with Level IA Level I students passed a

total of 11.5 of the 25 objectives (70 percent), Level II,students passed 14.4 of their 25
objectives (58 percent) and Level III students passed 10.8 of their 15 objectives (72 percent).

A PI
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Table 15.

.

,

Results of the Criterion Referenced English Syntax Test (CREST):
number of objectives mastered and objectives mastered per month.

(Spanish- speaking students, spring)

.

GRADE

.

i OF

STUDENTS

,

AVERAGE NUMBER- OF

OBJECTIVES MASTERED
PRE

OBJECTIVES
-AVERAGE
MONTHS OF

TREATMENT

.

OBJECTIVES
MASTERED

.

9

1

1

2
,

10

22

7

5

7.4 11.9

7.8 12.0

10.0 12.9

8.4 11.2

4.5

4.2

' 2.9

2.8

2.9.

2.7

2.9

3.0

1.55

1.56

1.00

0.93

TOTALS 44 8.1 .. 12.0 ,3.9 2.8 1.39

* Post-test minus pre-test.

0

. Students mastered an average of 3.9 objectivev.during the spring, at a
rate of.1.39 objeitives per month of instruction.

-36s-
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Table 16. rforma ce of students tested on the Criterion Referenced English Syntax Test (CREST):

.. . vera umber of objectives mastered-by grade and test level.

' (3banish-speaking student's, spring)

LEVEL I LEVEL It LEVEL ill

'AVERAGE NUMBER Uf AVERAGE NUMBER Of AVERAGE NUMBER Of ,

OBJECTIVES MASTERED OBJECTIVES MASTERED' OBJECTIVES MASTERED ,-,
'GRADE N PRE POST' GAIN* N PRE POST GAIN N PRE POST GAIN*

9 3 '6.0 12.0 6.04 2 10.5 14%5 4.0 5 7.0 10.8 3.8

(

10 3 10.7 15.7 5.0 , 11 7,6 12.8 5.2 8 6.9 9.6 '2.7

11 1

-

18.0 24.0 6.0 6 8.7 11.0 2.3

12 8.4 11.2 2.8

JUiALS ' .8.3 13.8 54 14 8.8 13.9 5.1 24 7.7 . 10.5 2.8

NOTE: number of,objectjves for each 10yel: Level I (25), -Level II (25), Camel 111 (15);

't Post -test minus pre-test. . .

' ';ok, Itk . ..

.

. krolfo iona;gains were equivalent acr the Three levels of the test.

..'leifel-I'sludents' gain of 5.5 objectives was a mastery of 33 percent of the 16.7 objectives
(25 -.8.3) which were not passed on the spring pre - test., _ ,

-I

Le4e1 II ktudents' gain of 5.1 objectives was a mastery of 31 percent of the 16.2 objectives
r

(25 - 8.8) pot passed on thepre-test. e.,

.

. Levei III 4tudenLe gain of 2.8 objectives wa s a pastery of 38 perceM of the 7.3 objectives
. (15 - 7.7) not passed on the pre-test.

41
\ . I.

. StUdents' post-test scores indicated that students tested with Level III h higher level of
stery than students tested.with the other two levels. Level I students d a total of

13law .8 of the 25 objectivet,(55 percent), Level II students passed 13.9 of their 25 objectives.
(56 percent) andLevel IIr students passed 10.5 of their 15 objectives (70 percent).
: 1 ,

, 2

. There is a strong relationship between test level and grade.,

A 1I
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Table 1i4s

.

Results of the Criterion Referenced English Syntax Test(CREST):-
number of objectives mastered and objectives mastered per month.

(Italian-speaking students, fall)

GRADE
0 OF

STUDENTS
AVERAGE NUMBER OF

OBJECTIVES MASTERED
PRE POST

OBJECTIVES
MASTERED *

AVERAGE

MONTHS OF
TREATMENT

. '

OBJECTIVES

MASTERED
PER MONTH

9

10

H

12

2

2

7

3

1.5 5.0

9.0 11.0

11.0 15.0,

11.3 12.0

,3.5

2:D

4.0

0.7

2.6

1.5

*2.6

2.9

1.35

1.33

1.54

0.24

TOTALS 14 9.4 12.4 3.0

..

2.5 1.20

* Post-test minus pre-test.

. Italian students in grades 9 through 1Z mastered 3.0 objectives during
the fall instructional months.

M astery Fates in grades 9 through 11 were comparable. The mastery rate
among grade 12 students was low. but this was a function of high pre-test
scores.

-38-
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Table 18. Performance of students tested on the Criterion Referenced English Syntax Test (CREST):

average number of objectives mastered by grade and test level.

..., 1
(Italiao-speaking students, fall)

GRADE N

LEVEL I

AVERAGE NUMBER OF

OBJECTIVES MASTERED
PRE POST LAIN* N

.

LEVEL II

AVERAGE NUMBER Of
OBJECTIVES MASTERED

PRE POST GAIN*
.

N

LEIII

AVERAGE NUMBER OF
OBJECTIVES MASTERED

PRE POST GAIN*

N.( 9

10

11

12

2

1

1

.

1.5 '.0

12.0 13.0

13.0 2,5.0

3.5

1.0

12.0

1

3

6.0 9.0

10.0 13.7

34..

3.7

.

3

3

11.3 12,0,

11.3 12.0

0.1

0.7

TOTALS 4 1.0 12.0 5.0 4 9.0 12.5 3.5 6 11.3 12.0 0.1

NOTE: number of objectives for each evel: Level T x'15), 1e ve (25),' Level I .

* Post-test minus pre-test;

Proportionate gains among students had a tendency to decrease with the level of the test; however, since
so few students were tested at each level, these differences are probably, insignificant.

Level 1 students' gain of 5.0 objectives was a mastery of 28 percent of the 18 objectives (25 - 7) which
were not passed on the spring pre-test.

Level 11 students' gain of 3.5 objectives was a mastery of 22 per &nt of the 16 objectives ,125 - 9) not
passed on the pre-test.

Level III students' gain of .7 objectives was a mastery of 19 percent of the 3.7 objectives (15 - 11.3)
not passed on the pre-test, These students were functioning near the ceiling of the test. /

Students' post-test scores indicated that students tested with Level 111 has a higher level of mastery
than those tested with the other two levels of the test. Level I students passed a total of 12.0 of their
25 objectives 148 percent), Level II students passed 12.5 of their 25 objectives (50 percent) and
Level III students passed 12%0 of their 15 objectives (80 percent).

"(I
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Table 19. Results of the Criterion Referenced English Syntax Test (CREST):
number of objectives mastered and objectives mastered per months.

(Italfan-speaking students, spring)

GRADE
I OF AVERAGE NUMBER OF

STUDENTS OBJECTIVES MASTERED
PRE POST

OBJECTIVES
MASTERED *

AVERAGE
MONTHS OF
TREATMENT

OBJECTIVES

MASTERED
PER MONTH

9 V 3.0 13.0 10.0 2.7 -3.70

10 2 7.0 13.5 6.5 2.9 2.24

11 6 7.5 12.8 5.3 2.7 1.96

12 2 11.0 12.5 ; 1.6 3.1 0.48

IUIALS 13 6.9 , 12.9 6.0 2.8 2.14

* Post-test minus pre-test.

. Students mastered an average-of 6.0 objectives during the spring, at a rate
of 2.14 objectives per month of instruction. The rate of mastery varied
considerably across grades but the small number of-students involved,
makes interpretation of these data difficult. The overall rate of mastery
is high, despite the fact that ceiling effects among the twelfth graders
depress the outcomes.



Table 20. Performance of students tested on the Criterion Referenced English Syntax Test (CREST):

average number of objectives mastered by grade and test level.

(Italian-speaking students, spring)

GRADE

LEVEL I

AVERAGE NUMBER OF
OBJECTIVES MASTERED

N PRE POST GAIN* N

LEVEL 11

AVERAGE MUMBER OF
OBJECTIVES MASTERED

PRE POST GAIN* N

LEVEL III

AVERAGE NUMBER OF
OBJECTIVES MASTERED

PRE POST GAIN*

9

10

11

12

3 3.0 13.0 10.0

2

1

1.0

10.0

13.5

22.0

6.5

'12.0 5

2

1.0

11.0

11.0

12.5

4.0

1.5

TOTALS 3 3.0 13.0 10.0 3 8.0 16.3 8.3 1 8.1 11.4 3.3

NOTE: number of objectives for each level: Level 1 (251, Level II (25), Levey III -(15).

* Post-test hinus pre-test.

Proportionate gains were equivalent across the three levels of the test.

f

. Level I student s' gain of 10,0 objectives was a mastery of 45 percent of

were not passed on the spring pre-test.

.
Level II students' gain of 8.3 objectives was a mastery of 49 percen/ of

passed on the pre-tes.

.
Level Ilj .$udents gain of 3.3 objectives was a mastery of 48 percent of the 6.9 objectives (15

not passed on the pre-test.

.
Students' post-test scores indicated that the level of mastery tended to increase with the level of the test.

Level 1 students passed a total of 13 of the 25 objectives (52 percent), Level II students passed 16.3 of

their 25 objectives (65 percent) and Level III students passed 11.4 of their 15 objectives (16 percent).

the 22 objectives (25 - 3) which

the 11 objectives (25 - 8) not

- 8.1)

A
'1 C-1
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Table 21. Native language reading achievement for Spanish-speaking students.

icance of mean total score raw scare differences between initial and final test scores in native
ge achievement of students with lull instructional treatment on level 2 of the Prueba de lecture.

GRADE

9 3

10 16

11 2

12

TOTAL 21 89.9

PRE-TEST POST -LEST

SJAIIOARD STANDARD MEAN CORR.

MEAN DEVIATION MEAN DEVIATION DIFFERENCE PRE/POST t p ES

86.7 15.9 93.3 .,17.7 6.6 .98 3.05 <.10 1.76

89.1 17.2 98.6 11.7 8.9 .10 2.88 <.05 .72

96,0 1.4 101.5 2.1 5.5 *4.00 2.20 .27 1.56

15.9 98.1 11.8 8.2 .13 3.48 <.005 .76

. SpaniJia-speaking students in grade 10 who were tested pith.leiel 2 of the Prueba de Lectura made gains in their

native language achievement which were both statistically < .05) and educationally (ES = .72) significant.

. The gain of 6.6 pOints by grade 9 students tested with Level 2 was educationally significant (ES 1.76). Over
to the small number of students, this gain was not statistically significant (p< .10).

. The gain of 5.5 points by grade 11 students, like the gain by grade 9 students was significant educationally

but not statistically. Once again, this ties a result of the small number of students who were tested with this

level of the test.

The highest score possible on level 2 of this test is 110.
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Table 22. Native language reading achievement for Spanish-speaking students.

Significance of neap totat*raw score diffentences between initial and final test scores in native'

language achievement of students with full Instructional treatment on Level 3 of the Prueba de Lectura.

GRAM N MEAN

PRE-TEST

STANDARD
DEVIATION MEAN

POST-TEST

STANDARD
DEVIATION

MAO
DIFFERENCE

CORR.

PRE/POST t p ES

9 11 81.9 ' 18.0 87.7 '16.9 . 5.8 .95 3.46 <.01 - 1.04

10 19 77.3 16.0 88.7 14.2 9.4 .82 4.42 - .001 1.01

11 15 86.3 (,- 11.6 93.9 ,10.6 7.6 .71
I

3.46 .005 .89

12 2 66.0 21.2 72.5 14.8 6.5 1.00 1.44 <.39 1.9;

TOTAL 47 80.8 15.7 88.6 14.2 7.8 .86' 6.67 <.001 .97

,

.
Spanish-speaking students in grades 9 through 11 who were tested with Level 3 made gains which were both

educationally and statistically significant.

.
Grade 12 students' gaiof 7.8 raw *core pointi'was educationally significant but, atfa result of the small

number of students, was not statistically significant.

.
Gains by grade level rasiged from a low of 5.8 in the ninth-grade to 9.4 ih the tenth-grade, for an average

gain of 7.8 points.

.
The highest score possible on Level 3 of this test is 125.



Table

Significance of

achievement of

23. Native language reading achievement for Spanish-speaking students.

in native language
de Lectura.

mean total raw score differences between initial and final

students with full instructional treatment on Levels 4 and

test scores

5 of the Prueba
4

PRE-TES! '' POST-TEST

STANDARD STANDARD MEAN CORR.

GRADE N MEAN DEVIATION MEAN DEVIATION DIrFERENCE PRE/POST t p ES

LEVEL 4
.

9 0

10 5 56.6 13.9 68.2 a 8.4 11.6 .15 2.15 <.05 1.23

11 10 65.5 15.9 79.2 13.1 13.7 .84 4.95 <.001 1.51

12 8 66.8 15.8 75.6 14.1 8.8 .82 2.73 <.05 .97

TOTAL 23 64.0 15.3 15.6 12.8' 11.6 .81 6.24 <.001 1.80

LEVEL 5

12 1 10.0 14.0 . 4.0

. Gains by grade level ranged from a low of 8.8 in y.ade 12 to 13.7 in grade 10, for an average gain of 11.6

points on Level 4 of this test.

The gains of grade 10 through 12 students tested with Level 4 were both educationally and statistically

significant.

The highest score possible on either Level 4 or 5 of this test is 125.



Table 24. Native language reading achievement forqtalian-speaking students.

Significance of mean total raw score differences between in4tial and final test scores in

native language achievement-of students with full instructional treatment on teacher-made tests.

GRADE N

PRE -TEST

STANDARD

MEAN DEVIATION

POST -TEST

STANDARD

MEAN DEVIATION

MEAN
DIFFERENCE

CORR.

PRE/POST t p / ES

._,

9 5 52.2 15.6 51.2 15.0 5.0 .98 3.63 <.05 1.62

10 4 13.0 12.1 82.5 8.6 9.5 ,96 4.21 <.05 2.11

11 9 72.4 5.8 80.1 6.9 1.1 .59 3.94 <.01 1.31

12 4 79.0 14.3 86.0 10.6, 7.0 .99 3.58 <.05 1.79
. ,

4

TOTAL 22 69.1 14.3 '76.4 . 14.3 1.3 .95 1.25 <.001 1.5

.
Italian- speaking students in grades 9 through 12 made significant gains in their native language achievement.

.' Gains ranged from a low of 5.0 raw score points in ninth-grade to 9.5 raw score points in tenth grade.

Gainsilet each grade level had an educational significant (ES) value of more than .80. which indicates that the

gains were both statistically and educationalli"sionificant.
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Table 25. Number and percent of Spanish-speaking students
passing teat r-made examinations in mathematics.

GRADE N

. FALL 1980

NUMBER
PASSING

PERCENT
PASSING N

SPRING 1981

NUMBER
PASSING

PERCENT
PASSING

9

10

11

12

15

37

26

11

13

28

24

10

87% .

76%

92%

91%

15

39

28

11

13

36

2110

10

87%

92%

79%

91%

TOTAL 89 75 85% 93 81 87%

. The overall pass ratenof Spanish-speaking students in mathematics
courses in the fall was 85 percent.

. The overall riass rate in the spring was 87 percent.

. Ninth and twelfth graders were the most consistent performers.
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Table 26. Number and percent of Italian-speaking students

passing teacher-made examinations in mathematics.

GRADE N

FALL 1980

NUMBER
PASSING

PERCENT
PASSING N

SPRING 1981

NUMBER
PASSING

PERCENT
PASSING

9

10

11

12

3

3

9 .

3,

1

2 .

7

2

33%

66%

78%

67% .

6

4

9

2

5

.` 2

6

2

83%

50%

67%

.100% .

TOTAL 18 12 .67% 21 15 71%

. The overal 1 pass rate of Italian - speaking students i n the fal 1 was
67 percent.-

. The overall pass rate in the 'spring was 71 percent.

. Only one of the three ninth-graders passed in the fa41, but five of
six passed in the spring.

. As the number of 'students in the Italian classes was very small, a 'small
change in the number of students passing appeared as, large percentage
differences. Therefore, the percentages of students passing should be
interpreted with cautian.

if A
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Table 27. Number and percent of/Spanish-speaking students
passing teacher-made examinations in science.

GRADE N

FALL 1980

NUMBER

PASSING
PERCENT
PASSING N

SPRING 1981

NUMBER

PASSING
PERCENT
PASSING

9

10

,...11 ,

12

14

37

14

2

11

33

14

.1

79%

94%

100%

50%

14

dP
16

14

40

. ,

15
°`*

2

100%

95%

94%

100%

TOTAL -67 59 90% 74

.
71 '96%

The overall pass rate of Spanish-speaking scents in science clasies
was 90 peelient -in the fall.

The overall pass rate was an even higher 96 percent..in the s.pringe

As for the Italians, only three students too* science classes in the
fall. The percent of students _passing was 100. In the spring, nine
Italtan-speaking students took science courses; 78 percent passed.

(iv

-48-
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Table 28.

.
,

Nabei and percent of Spanish-speaking students
passing teacherTmadeexaminations in" social studies.

GRADE N

FALL 1980

NUMBER ?

PASSING
PERCENT
PASSING N

SPRING 1981

NUMBER
PASSING

- PERCENT

PAssINn

9

10

11 `_,

12

.

15

37

26

11

12

33
.

25

9

80%

89%

d96%

82%

15

42
.

24

11

14

37

- 23

11 .

93% .

88%

.

96%

100%

TOTAL '89 79 89% 92
r

85 92%

. The overall pass rate in social studies in de fall was 89 perent and
in the spring was 92 percent. These indicate very fine work by students
and teachers. .

41,
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Table 29. Number and percent of Italian- speaking students
passinj teacher-made examinations in social studies.

GRADE N

FALL 1980

NUMBER
PASSING

PERCENT
PASSING II

SPRING 1981

NUMBER
PASSING

PERCENT
PASSING

9

10
x 1

11 /
12

2

8

4

.
2

8

4 r

100% .,

100%

100h
.

s,
2

4

8

4

.
2

2

8

4

100%

50%

100%

100%

1

.

TOTAL 14 14 100% . 18 16
il

89%

. The overall passing rate was 100 percent in the fall and 89 percent in
the spring, both excellent results.

. The passing rate was 100 percent for all classes except that'only two
of the four tenth-graders passed in the spring.

The number of students was rather small -- 14 in the fall and 18 in
the spring. As a result, a small change in the number of students
passing in the tenth grade ,in the'spring appeared as a- larger percentage
di fference.

-50- 1-4
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Table 30.

_
.

Nu;nber.and percent pf Sjanish- speaking students passing
teadher -made examinations in native language arts.

,

GRADE
4

.

.

N

FALL 1980

NUMBER

PASSING',

.
PERCENT
PASSING N

RING 1981

NUMBER ,

PASSING

.

PERCENT

PASSING

9

10

1;

12

15

38

26

11

,

.12

34 ,

25

.11

0 80% 15

.89% 44.

96% 28

100% 11

---,,__,,,,

11 ----

38 ,.

27

11

73%

86%

96%

100%

TOTAL 90 82 91% 98 87
. .

89%

. The passing rate in native language arts of 91 percent in
the fall and 89 percent in the_spring are very fine results.

+ -51-
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Table 31.
.

,

Number and percent of Italian-speaking students passing
teacher-made examinations in native language arts.

GRADE N

FALL 1980

NUMBER

PASSING

,

PERCENT
PASSING. N

SPRING 1981

NUMBER

PASSING
PERCENT
PASSING

9
.

ID

11

12

.

-
3

3

9

4

1

3

9

4 .

33%

100%

100%

100%.

oft, 6

4

8

4

5

3

8

4

83%

75%

100%

100%

.

TOTAL . 19 17 891. 22

-

20 . 91%

. 89 percent of the fall Italian-speaking students passed, while 91
percent of the spring students did.

. Overall, the number of students was small. As a result the only two
people failing in the fall lowered the passing rate of ninth graders
to 33 percent.

I 41
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Table 32. Number and percent of Spanish-speaking students passing
teacher-made examinations'in business education and
vocational education taught in English.

FALL 1980

'NUMBER PERCENT
COURSE N PASSING PASSING

SPRING 1981

NUMBER PERCENT
N PASSING PASSING

Business
education

Vocational

education

19

5

18

1

5

95%

100%

24

9

21

9

88%.

100%

. The passing rate of Spanish-speaking students taktng.business education
courses An the fall was 95 percent, whtle the passing rate was 88, percent .

in the spring.

. The passing rate of students in the 'Vocational education courses in the
fall was 100 percent, as was the rate in spring.

-53-
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Table 33. Number and ercent of Italian-s eakin students I.A'ss D.!
tea er-ma e exam nations n usinets4 e
vocational education taught in English.

ucation an

FALL 1980

NUMBER PERCENT
COURSE N PASSING PASSING

SPRING 1981

NUMBER PERCENT
N PASSING PASSING

Business
education

Vocational

education

2 1 50%

7 6 86%

C^

2 0 0%

5 t4 80%

. The passing rate of Italian-speaking students taking business education
courses was 50 percent in the fall. Neither of the students taking the
courses in the spring passed.

. The passing rate in the vocational education courses, however, ,Was much
better, at 86 percent in the fall and 80 percent in the spring.

. As the number of students taking the husiness education courses was so
small, the numbers should, be interpreted with caution.

I
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Table 34. Number and percent of Spanish-speaking students passing.
teacher-made examinations in electives. '

GRADE
.

N

. FALL 1980

NUMBER
PASSING

PERCENT
PASSING N

SPRING 1981

NUMBER
PASSING

.

PERCENT
PASSING

. 10

11

12

5

22

5

4

21

3

80% 3

95% 26

60% 5

3

24

5

100%

92%

100%

TOTAL 32 28 88% 34 32 94%

. The passing rate of Spanish-speaking students taking electives was
88 percent in the fall and 94 perrTitin the spring.

,Sr

. The courses included sewing, English electives, cuisine, western
civilization, childcare, and others.

C9



Table 35. Number and percent of Italian-speaking students
passing teacher-made examinations in electives.

GRADE N

FALL 1980

NUMBER
PASSING

PERCENT
PASSING N

SPRING 1981

NUMBER
PASSING

PERCENT
PASSING

9

11

12

2'

6

2

6

100%

100%

6

6

6

4

4

5

66%'

66%

83%

TOTAL 8
ii---

100% 18 13 72%

. The passing rate of Italian-speaking students taking elective c
in the fall was 100 percent, while that of the spring was 72 per,

. The courses including sewing, English electives, cuisine, western
civil nation, childcare, and others.

4,,

-56-



I

Table . Significance of the difference between attendance percentages
of program students and the attendance percentage of the school.

Average School -Wide Attendance Percentage: 82:29

SPANISH-SPEAKING STUDENTS.

MEAN STANDARD PERCENTAGE
GRADE N PERCENTAGE DEVIATION '. DIFFERENCE t* p

9-12 87 91.64 7.32 9.35 11.85 .001

ITALIAN-SPEAKING STUDENTS

9-12 20 87.05 , 8.39 -4.76 5.26 .001

1

* two-tailed test of sigeTicance

. Attendance rates of both Spanish- and Italian-speaking students were
'significantly above the school-wide rate of 82.29 Percent.
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SUMMARY OF FINDINGS

In English reading achievement in the fall and spring', Spanish-

speaking program students met and exceeded the criterion level of one

objective mastered per month of instruction. Italian -s king program stu-

dents-also exceeded the program objective in both fall and spring semesters.

In native language reading,Spanish-speaking*Ogram students demon-

strated statistically and educationally significaht gains on Levels 2, 3, 4,

and 5 the Prueba de Lectura. Italian-speaking students (tested with

teacher-made instruments) made gains in Italian reading achievement which

were also judged to be educationally and statistically significant.

The overall pass rate in mathematics for Spanish-speaking students

in the fall was 85 percent. In the spring, the overall pass rate for this

group was 87 percent. For Italian- speaking students, the overall pass rate

in fall mathematics courses was 67 percent. In the spring, the overall pass

rate was 71 percent.

In science, the overall pass rate for Spanish-speaking students

in the fall was 90 percent. The spring overall pass rate for this group

was 96 percent. The overall pass rate in the fall for the three Italian-

speaking students enrolled in science courses was 100 percent. In the

spring, the overall pass rate in science for nine Italian - speaking students

was 78 percent.

In social studies, the overall pass rite for Spanish- speaking stu-

dents was 89 percent in the fall and 92 percent in the spring. For Italian-

speaking students, the overall pass rate in social studies was 100 percent

in the fall and 89 percent in the spring.

F
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The overall pass rate in native language arts for Spanish-speaking

students in the fall was 91 percent. The spring overall pass rate for this

group was 89 percent. The overall pass rate for Italian-speaking students

was 89 percent in the fall and 91 percent in the spring.
6

In business education courses taught in English, the overall pass

rate for Spanish-speaking students was 95 percent in the fall and 88 percent

in the spring. For the two Italian-speak-40 students enrolled in business

education courses the overall pass rate was 50 percent in the fall. Neither

student passed in the spring.

The overall pass rate in vocational education courses taught in

tnglish for the five Spanish-speaking students enrolled in the fall was 100

percent. For the nine students enrolled in these courses in the spring, the

overall 'pass rate was again 100 percent. The overall pass rate for the seven

Italian-speaking students enrolled in these courses was 86 pekent in the

fall and 80 percent in the spring (five students).

The overall pass rate for Spanish-speaking students in elective

courses was 88 percent in the fall and 94 percent in the spring. For the

eight Italian-speaking students enrolled in these courses in the fall, the

overall pass rate was 100 percent. In the spring, the overall pass rate

for 18 Italian-speaking students in elective,,courses was 72 percent.

The attendance rates of both Spanish- d Italian-speaking students

were significantly higher than the.school-wide attendance rate.

- 5 9 -
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III. CONCLUSIONS AND RECOMMENDATIONS

TheGrover CleNand Bilingual Program, in its second year of funding,

continues to grow and improve order to provide bilingual instruction to

limited English profic Italian- and Spanish-speaking.students.

During de three site visits by the evaluator, key personnel were

interviewed, including the project coordinator and director, the principal,

and many teachers and guidance counselors both in the bilingual program and

out. The overwhelming impression of the evaluator conE41Ting the bilingual

program was tkAt it is strongly supported by the entire s hoof and is staffed

by highly dedicated and qualified personnel.

Some of the major achievements of the bilingual program for the

1980-81 academic year were :

1. Avelopment of curriculum materials for math and social
studies both in Italian and Spanish;

2. expansion of bilingual materials and resources for the school
and program resourcejenter;

3. coordination and development of a career and vocational coun-
seling program;

4. attendance at major bilingual education conferences by staff;

\ I

5. encourag6ment of parent participation by sponsoring the
International Festival where over 1,000 parents and community
leaders attended; -

6. coordination of a fund raising drive by school and parents to
help the Italian earthquake victims;

7. articulation of an outstanding extracurricular activities program
for program students;

8. development of a strong tutopfal program;

-60-



9. a pattern of solid achievement in growth in English and native .

language reading, high posing rates in content area and elective
courses.

As a result of program efforts, students have evidently excelled
a

by: winning numerous awards in city-wide competitions; having a lowe

drop-out rate and higher attendance rate than the rest of the school;

having a disproportionately high number of students on the honor roll

and inducted into the honor society. In addition, of the eight students

graduating this year, all are going on to college.

RECOMMENDATIONS

A

It is evident that the program has made grkat strides in encouraging

active parental participation. It has met some success, but continues to

experience the problem of the lack of full and regular participation by

parents. It is suggested that the bilingual staff persevere in involving

parents in school functions, and also increase contact, with parents through

more home visits and telephone calls not only to resolve problems of students

but to encourage parents to attend P.T.A. and Parent Advisory Meetings as

well.

The school provides advancediaioment in the upper level Spanish

courses, but there is no provision for the Italian students to receive some

sort of college credit which would be e strong incentive for attending college

.

after graduation. Although there is no advanced placement in Italian, there

are colleges and univers ties which'offer college credit courses, taught at

1;1'
the secondary school. Adelphi University in Garden City offers such a program.

It is highly recommended thathe program staff investigate ,this opportunity.



b

The program records of student and program achievements-are more

than adequate. However, itatight be beneficial.to refine the record - keeping

process sothat the details of program success are not lorgotten with time%

A log might be kept contrasting program students with students in the entire

school, number of home visits made, naile of parents cont4Fted by phone, awards'.

. .

'received by program students with details. This type of data might prove

valuable for future evaluations, future funding and public relation campligns

as well as an effective, means of self-evaluation for future program develop-

ment.

While considering staff, it should be noted that the program should

continue to look for bilingual-professionals who are certified in the content

\r- IP'
areas, especially in the fields of math and science.

Due to the paucity, of materialg.in Italian, it strongly urged that

more communication be,established with other secondary schools in the city

with- bilingual programs in Italian Otch as .New Utrecht High' School in

Brook)yri.' Curriculum and materials can be shared, thus reducing duplication

of efforts.

, .1 In conclusion, it must bestated that the Grover Cleveland Bilingual

Progrm is'certainly succeeding. The dedication of the staff has without

doubt contributed to making the bilingual program work so well. .

to
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